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. Bahasa Indonesia holds a unique role in post-independence Timor-Leste as an aspirational language. Although
| it is not an official language, its usage is widespread in higher education, media, and cross-community | =

communication (Guterres, 2020; Ximenes, 2022). Its accessibility—greater than that of the official languages—

makes it an effective means of communication in urban and border regions. i

The BIPA program in Timor-Leste is not merely a language-teaching initiative, but a strategic instrument of
Indonesia’s cultural diplomacy and soft power. Institutional support from the Ministry of Education and
Culture, the Ministry of Foreign Affairs, and the Indonesian Embassy in Dili since 2016 reflects Indonesia’s
commitment to strengthening bilateral relations and fostering intercultural understanding through the
teaching of Bahasa Indonesia (Rukmini, 2018; Aryawan et al., 2017).

BIPA instruction in Timor-Leste faces structural challenges, including the absence of formal curricula,
standardized teacher training, and official teaching materials (Dirga, 2018; Setiawan, 2019). Nevertheless, local
teachers demonstrate pedagogical creativity through contextual approaches such as Task-Based Learning, the
use of authentic media, and responsive instructional designs tailored to student needs.

Reflections from local educators at ESG and ESTV provide significant grassroots contributions to the
development of contextual and inclusive TIFL curriculum and methodologies. Alighed with Taba’s (1962)
principle that curriculum development should emerge from practitioners’ direct experiences, this study affirms
the importance of documenting and analyzing real-world instructional practices (Soares, 2017; Rejeki & Asari,
2019).
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. This study employs a reflective qualitative approach to explore the experlences and cultural =

' d1p10macy practices of BIPA educators at two educational institutions in Timor-Leste, namely Escola
Secundaria Geral (ESG) and Escola Técnica Vocacional (ESTV).

In thematic analysis, Braun and Clarke (2006) outline a six-phase process that offers a structured yet
flexible framework for interpreting qualitative data

a.ln-depth interviews.,

b.BIPA class observations
1 Oata Collection

a.Interview transaction
2. Transcription b.Observation notes
snd Reduction c.Selection of relevant data

a.Thematic coding
b.Pattern and keyword marking
Codification c.Collaboration with sources

a.Grouping codes
b.Forming categories
c.Formulating main themes

aldnterpreting meaning
b.Reviewing researcher’s
positionality

a.Writing thematic result
b.Narrative with quotation

c.Educational and diplomatic
implications
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FINBDING AND DISCUSSION L A
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An analysis of six lesson plans (RPP) created by BIPA teachers in Timor-Leste reveals that most a5
follow a systematic instructional flow, but do not yet fully align with the Graduate Competency A8 ="
Standards (SKL). Three key categories emerge: .

Overly General and Not Yet SMART Several lesson plans have not formulated specific and
measurable learning objectives, and they lack explicit reference to the SKL.

Contextual and Culturally Strong Teaching materials are locally rooted—such as traditional games
and professions—and promote cross-cultural understanding.

Varied Media and Evaluation, Yet Not Optimal The media used are fairly authentic, but
evaluation practices remain limited due to the absence of structured rubrics.
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. The findings reveal significant potential in grassroots-based BIPA instruction in Timor-Leste. Despite [
structural limitations such as the absence of formal curricula and standardized teacher training, &
local educators have demonstrated creative adaptation in their teaching practices. Task-based
approaches and the use of contextual media enrich the learning experience while reinforcing BIPA’s
role as a tool for cultural diplomacy.

1. However, to optimize the effectiveness of instruction, the following improvements are needed:

2. Formulation of learning objectives based on Specific Measurable Achievable Relevant and Time
(SMART) principles

3. Explicit integration of Graduate Competency Standards (SKL) into lesson plans
4. Development of performance-based and portfolio-based evaluation rubrics
5. Continuous professional development to strengthen local teachers’ pedagogical competence

Ultimately, BIPA in Timor-Leste is not merely about language instruction—it is about buildin
bridges of understanding and international cooperation through education that is inclusive an
culturally relevant.
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Most of the lesson plans (RPP) analyzed demonstrate a good to excellent level of alignment
with the BIPA Graduate Competency Standards (SKL). However, several RPPs still require
improvement in explicitly stating the SKL, formulating SMART-based learning objectives, and
developing robust assessment rubrics. Lesson plans that integrate local culture, authentic
media, and communicative approaches have proven to be the most effective in BIPA
instruction between 2021 and 2025.
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