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Background

1 Textbooks are an important part of learning for students and even
teachers. In the teaching and learning process, textbooks are considered
the basic foundation of courses. Textbooks may not contain all the
aspects needed in the teaching and learning process, but their existence
as a teaching resource is still the most important. They act as effective
instruments used in the teaching and learning process and as a reflection
of the values and ideas of a person or nation (Hinkel, 2005).

1 The use of textbooks in the teaching and learning process can stimulate
new desires and interests, motivate and stimulate learning activities, and
influence the psychology and character of students.

1 Lack of interest and understanding of students towards cultural learning
due to difficulties in understanding the material

1 Students tend to prefer visual presentations such as pictures and videos
in learning cultural content

1 The researcher choose Chen (2004) and Lee (2009) “type” and Cortazzi
and Jin (1999) “categories” as the basic theory in collecting, analyzing
and evaluating cultural content data in textbooks

1 In this research, the researcher will identify cultural categories and
cultural types in textbooks used by teachers in the teaching and learning
process, so that learning books can develop cultural values.




Benefit of research

+ Deepening language comprehension
1. Concepts of culture and language
2. Communication skills development
* Improving cross-cultural skills

1. Avoiding misperceptions

2. Building bridges of communication
 Relevance in the context of learning
1. Learning foreign languages

2. Cultural literacy




Purpose of research

v~ To analyze of the type of culture in English textbooks
v To analyze of the categories of culture in English textbooks

v" To describe of perceptions of cultural content in textbooks




Theories Description

Types of culture :

For Lee (2009: 78) this type of culture is “the
invisible and deeper sense of a target culture”
including attitudes or beliefs and assumptions

As brooks (1968) stated that two domains are
very important for teachers, one is big ¢ and
the second is small c. he defined big ¢ culture
as the best in human life which is limited to the
elite. This culture is also called MLA culture:
the great music, literature and art in a country.

According to Chastain (1988), cultures that
focus on products and contributions to society
and outstanding individuals, often referred to
as big c cultures include politics, economics,
history, literature, art, science, geography.

Culture with a small c is defined by Brooks
(1968) as everything in human life. Culture is
also called BBV culture: belief, behaviour, and
value.

Tomalin and stempleski (1993), pulverness
(1995) further argue that daily life ways and
cultural patterns including routine aspects of
life, should be called small ¢ culture such as
food, holidays, lifestyle, values

Categories of culture :

Cortazzi and Jin (1999) highlight the
importance of incorporating culturally relevant
content from the source culture, target culture,
and also global culture.

This research also analyzes cultural categories
which include target culture, source culture,
and international culture based on the
categories of Cortazzi and Jin (1999).




» Textbook

According to Bojanic and Topalov (2016)
the aim of the textbooks is providing the
learners with necessary knowledge,
language skills, and information of
Englishspeaking countries and preparing
them to interact with people from foreign
countries and different cultural
backgrounds.

both Kalmus (2004: 1) and Lahdesmaki
(2004: 271) point out that school textbooks
are also considered important instruments
for transmitting values, skills and even
attitudes to the younger generation

* Culture

According to Nieto (2010: 135), culture is a
slightly problematic and complex concept
since it can mean very different things for
different people in different contexts.

Kaikkonen (1994: 69,63) defines culture as
“a mutual agreement between the members
of certain society about the values, rules,
role expectations and meanings, which
direct the behavior of the members”.




METODHOLOGY
» RESEARCH DESIGN :

+ The study used content analysis. A qualitative study refers to the interpretation of concepts,
definitions, traits, metaphors, symbols, and descriptions of objects using a scientific observational
methodology to collect non-numerical data (Belmont, 2016).

+ content analysis is actually the study of the contexts, meanings, subtexts, and intents present in the
communications. Content analysis can be defined as the examination of what is being said, written,
or recorded. Content analysis is a "research approach for the subjective evaluation of the content of
text data," It involves the systematic categorization process of coding and the identification of
themes or patterns (Hsieh & Shannon : 2015).

 PROCEDURE OF STUDY :

*  Cohen et al. (2007) define content analysis simply, as a process of the four ‘C’s: coding,
categorisation, comparison, and inference.

« TECHNIQUE OF DATAANALYSIS :

« Technique of data analysis that employed in this study was the interactive schemes of model
qualitative data analysis from Miles, Huberman, and Saldana (2014) through three current flows of
activities; Data condensation, Data display, Conclusion drawing and verification.

- DATA COLLECTION TECHNIQUE :

+ Data collection in this study used observation and questionnaire technique.




Finding

Top of type of culture in the textbooks

1 Value

2 Lifestyle 46
3 Customs 10
4 Hobbies 8
5 Holiday 10
6 Food 24
7 Gesture 6

The table above shows seven cultural themes presented in English textbooks, with the top to bottom
themes being values, lifestyle, customs, food, holidays, hobbies, and gestures. From this presentation, it can
be seen that the majority of themes at the top of the ranking are values.




Finding

categories of culture in English textbooks

oo e

Target culture 57%
2 Source culture 34%
3 International culture 4%

The table above shows the detailed distribution and presentation of culture-related notes presented in
English textbooks used by teachers in the classroom. Notes related to target, local and international cultures
are the main objectives of this study. The presentation of the three cultures is as follows: target culture 57%,
local culture 34% and international culture 4%. The data from this study indicates that target culture is more
dominant and prevalent than source and international cultures. Before analyzing target, local, and
international cultures, the researcher first analyzed the types of culture, which consist of 16 cultural
components, and then collected data from the cultural content in the English textbooks used by teachers to
identify the results of target, local, and international cultures.




Questionnaire
Respondents' results on the most preferred cultural categories to be presented in textbooks

ve ien __reniens_Lsoe s

Target 68%
2 Source 7 30 85%
3 International 7 32 91%

Of the seven respondents, 91% placed intemational culture as something that should be included in English
textbooks. Indonesian culture ranked second at 85%. Only 68% of respondents placed target culture as the
top category they expected from textbooks. These ranking results show that, as part of the cultural content
in textbooks, teachers believe that international culture has a much more important meaning than
Indonesian culture and target culture for cultural leamning from English textbooks. The results show that the
interest in international culture and source culture are not too far apart, meaning there is a balance between
international culture and source culture to be presented so that students' understanding of cross-cultural
Issues is deeper and can stimulate their interest and sharpness in intercultural communication using English.




Questionnaire
Respondents' results regarding the most preferred type of culture to be presented in textbooks

B e = S P

1 Value 7 88%
2 Lifestyle 7 27 77%
3 Customs 7 32 91%
4 Hobbies 7 27 77%
5 Holiday 7 24 68%
6 Food 7 26 74%
7 Gesture 7 25 71%

In this study, the questionnaire results on the most preferred themes to be included in EFL textbooks were
norms/customs (91%), values (88%), hobhbies and lifestyle (77%), food (74%), gestures (71%), and finally
holidays (68%), as shown in the table. These results indicate that respondents strongly agree that values,
customs, lifestyle, and hobbies should be the main topics.




DISCUSSION

categories of culture

This study aims to investigate cultural presentation and examine the cultures introduced in English
textbooks for junior high school students learning English as a foreign language. Based on the
findings, regarding the frequency and percentage of culture-related content in junior high school
English textbooks, target culture is the main focus in junior high school English textbooks, while
source culture and international culture are neglected. This is the case even though target culture is
the main focus of English.

With this research, English teachers will better understand the importance of cultural learning for
students learning a foreign language. Students learning English must have cultural awareness
because this will help them when talking to foreigners.

Other cultural themes are dominated by greetings, mutual cooperation, helping one another, and so
on. However, if the main objective of the author of this textbook is to present information about
Indonesian culture to improve students' writing, grammar, reading, and speaking skills, rather than
to develop students' intercultural skills in an international context, then the reason why the highest
percentage of cultural content is source culture is because of this. However, of all the units of
analysis related to Indonesian culture, it is the culture that is the source.

This conclusion contrasts sharply with that reached by Liu and Laohawiriyanon (2012), who
investigated 61 EFL textbooks currently in use in China (Jiang, 2010; Wu, 2016; Xiao, 2010; Yuen,
2011), Japan (Matsuda, 2002; Yamanaka, 2006), and Korea (Lee, 2009). It was found that 61 of the
English textbooks used for research on English as a Foreign Language significantly promoted both
the target culture and the culture of English-speaking countries.




According to the research data presented earlier, Indonesian students may not be able to improve
their communication skills with foreigners at the same level as their peers in other countries because
junior high school English textbooks provide inadequate representation of target cultures and
international target cultures.

In line with Block (2013), who said that a person will not become interculturally competent if they do
not study the culture.

According to the theory presented by Cunningsworth (Frank, 2013; Gorter & Cenoz, 2011; Xiaole et
al., 2012; Liu, 2012), the concept of “hidden curriculum” suggests that it can be concluded, based on
the prevalence of “values”, that junior high school English textbooks place more importance on
instilling moral values in students and helping them develop character

Language teaching experts have conducted numerous studies on cultural content in English
textbooks. Liu and Laohawiriyanon (2012) researched cultural content in English listening and
speaking textbooks for university students in China. According to their study, more than half of the
cultural information in listening and speaking textbooks could not be identified. Target cultural
content dominated among the cultural material detected in the textbooks, while source cultural
content only made up a small portion.

Furthermore, according to Alshengeeti (2019), culture plays an important role in EFL textbooks and
the preferences of students in English classes at Saudi Arabian public universities. Using a content
analysis approach, it was revealed that cultural representation was not balanced. In fact, the content
was more inclined towards depicting the target culture.

Analysis of the research data revealed that participants found the source culture to be the least
interesting. The analysis also revealed that research subjects prioritised skills development, target
culture, and foreign culture training.




The same study, “Cultural Diversity Represented in English Textbooks: A Critical Study at Saudi
Universities,” was also conducted by Alsaif (2016). This study found that while other countries from
the outer circle or developing countries appear to be marginalised, the Western cultures depicted in
these textbooks mainly originate from inner circle countries such as the United States, the United
Kingdom, and Canada.

So, in the results found by researchers today, in line with other studies, English textbooks at the
junior high school level present a more dominant target culture, so that students and teachers tend to
learn more about the culture of the language speakers. The impact on teachers is that not every
teacher understands every aspect of the target culture or the culture of native English speakers, and
conversely, this also affects students, who only have a general understanding of what the target
culture is, but do not know the meaning behind it.

In this study, the results of the analysis of junior high school English textbooks show that target
culture content accounts for more than half of the total culture and has a much higher frequency than
source and international cultures. Similar findings can be found in Yamanaka (2006), Zu & Kong
(2009), and Hamiloglu & Mendi (2010). Yamanaka (2006) reported that there is a noticeable lack of
emphasis on countries in the outer circle compared to countries in the inner circle in the English
textbooks currently used in Japan.

Zu and Kong (2009) concluded that most topics in secondary English textbooks for Mandarin
speakers are related to the target culture. In their analysis of the New Streetwise textbook, Hamiloglu
and Mendi (2010) found that the book did not present any intercultural elements but only focused on
American and British culture as the target cultures of first-language English-speaking countries.




Discussion
Types of culture

The culture of small c in the context of English books refers to aspects of culture that are invisible and related to everyday life,
such as ethics, values, philosophy of life, customs, and patterns of behaviour in society.

From the researcher's analysis of small ¢ presented in junior high school English textbooks for grades 7, 8, and
9, the topic most frequently presented in these books is values. There are 139 cultural contents that describe
values, followed by 46 contents related to lifestyle presented in junior high school English textbooks.

In the context of small c, this culture emphasises habits and patterns of behaviour that are learned and
practised daily by ordinary people. It can be concluded that the cultural content presented by the author in the
junior high school English textbook tends to focus on values such as politeness, greetings, mutual assistance,
tolerance, and so on.

The small ¢ culture is favoured in Indonesian junior high school English textbooks because this approach
supports communicative, participatory, and contextual English learning in line with the needs of junior high
school students. Here are some of the main reasons:
Small ¢ culture reflects the use of English in everyday social and cultural contexts that are
more natural and relevant to students, making learning more meaningful and not just focused
on formal grammar.

In English language learning in junior high school, strategies such as small group discussions
are highly recommended because they can improve students' speaking skills in an active and
interactive way. Small group discussions provide opportunities for students to express ideas,
interact communicatively, and help each other in understanding English language material.

The genre-based approach used in junior high school English textbooks emphasises the use of
language that is appropriate to the cultural and social context of Indonesian students, so that
small ¢ culture helps students develop practical and applicable English language skills in
everyday life.

The small ¢ culture also supports the Curriculum's goal of emphasising the development of communicative

competence in a holistic manner, including the ability to listen, speak, read, and write in English that is used
naturally and contextually.




These findings are in line with the research conducted by Ahmadi, Moradi, and Hamzavi (2015)
involving 40 EFL teachers and 88 EFL learners, in which they found that ‘both EFL teachers and
learners were satisfied with the overall intercultural content (content) of the textbooks’ (p. 47). An
interesting observation is that cultural themes are more concrete (such as daily life and food) because
the students are younger and are expected to relate more to topics they experience in their daily lives.

For the same reason, researchers such as Tomalin and Stempleski (1993) believe that small ‘¢’
cultural themes should be prioritised in cultural learning, and such priorities are evident in our
analysis of the books and also in the preferences of teachers/students.

Higher coverage of minor cultural themes in the textbooks studied by the researchers (especially
junior high school English textbooks, as intermediate-level textbooks, cover more themes related to
daily life, as well as student and teacher preferences for these themes rather than major ‘c’ themes,
reflecting the underlying awareness of the decisions made by textbook authors, teachers, and students
in determining the priority of minor cultural themes. In order to prepare students for intercultural
communication and to enhance their ICC, it is crucial to foster a positive attitude among students
toward learning cultures (Parmenter, 2003).

On the other hand, the same argument applies to the emergence of the lowercase ‘c’ theme being
higher than the ‘C’ theme, even though almost everyone can be expected to pay attention to everyday
issues, certain groups of people are assumed to be more interested in specific topics such as music or
economics. To engage in more effective cross-cultural interaction, learners need the ability to
communicate about their daily lives, lifestyles, and customs (Wintergerst & McVeigh, 2010).




Conclusion

« This study focuses on the analysis of cultural content in English textbooks for junior
high school students. The results of the analysis show that there is a dominance of
target cultural content, while the proportion of international global culture to source
cultural content is still below the target, although it is not far from the target culture.

« This research makes a significant contribution on a global scale by promoting cross-
cultural understanding, cultural diversity, and language preservation efforts.

* The study also highlights the need for a more balanced and comprehensive approach
to cultural content in English textbooks, fostering students' global awareness and
preparing them for a multicultural and interconnected world.

- To address this finding, it is essential for textbook authors and educators to create
cross-cultural spaces within the classroom that encourage the development of students'
cross-cultural competencies and enable effective communication across backgrounds
using English as an international language.




Recommendations for further studies

* Another aspect that needs to be explored is other types of textbooks,
including local textbooks. It would be interesting to compare local and
international cultural content in terms of the categories and types of culture
presented in English textbooks for junior high school. The results could be
useful for the field of textbook editing for teaching and learning.

* Another area is investigating the content presented in textbooks from a
cultural, contextual, and linguistic perspective. Whether textbooks are
designed to enable students to use language in real-life situations, it is said
that students also need to understand the relationship between language,
context, and culture and work to gain insight into some of the aspects of
context and culture that play a role in language use situations (Kramsch
1993).
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